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1. Executive Summary

This report provides a detailed overview of the development of work based learning modules for the Foundation Degree in Health and Social Care at Oxford Brookes University. The report was funded by Progress South Central First Steps Fund. 
The overall purpose of the report is to detail the joint development of the work based learning modules between School of Health and Social Care and local partners and the lessons learnt from this process. 
The recommendations in this paper will be presented at a range of partner forums to ensure wide dissemination. Dissemination will be also through the BSLE network, Progress South Central conferences and Forums, Social Care networks and Health Authority networks.

Overall the students have reported being very content with their programme and are finding it challenging in a good way, they are finding in particular, that it is changing their practice. Students could cite examples where there practice had changed and said they were thinking differently and managers would also support this view. The programme has been reported as being empowering and as well as helping students to develop new skills affirmed skills that they already had. The students enjoyed and found stimulating the involvement of individuals from a range of practice areas.  
The whole team have shown the immense value of working collaboratively with partners to ensure that the modules meet the practice needs as well as being sound academically. It has been also an opportunity for staff both from Brookes and local trusts to develop their skills and knowledge with regard to work based learning.
2. Summary of key recommendations

1. Application process clarity
Whilst all current students had a written statement of support by their managers as part of the application process, this is being improved for the next application cycle to give greater clarity and understanding to the managers about the purpose and process of the Foundation Degree in up-skilling their workforce.
2. Supervisor Preparation 
The recruitment of the next cohort has already commenced and we hope that this will provide us with additional time to prepare the supervisors and managers adequately.

3. Role development

There appears to be at times a lack of communication between the service leads and their vision of the developing Assistant Practitioner role and the students and supervisors. The team is currently working with the service leads and students to improve the communication between the parties.
4. Work Based Learning Time
The concept of Work Based Learning and how to use this time effectively has been quite an obstacle for some of the supporting areas this will need to be developed further in future.
5. Marking criteria
Development of clearer, positive marking criteria to guide both students and markers is required
6. Tutorial system

Group tutorials throughout semester 2 to reinforce the strength of good reflective writing. This extra taught content will be incorporated into the first year Study Skills module in greater depth for future intakes
7. Competencies 
Specific competencies will be written earlier in the semester allowing students more opportunity to achieve them and write about them. The bank of competencies is already taking shape and is being shared by all members of the WBL team when supporting managers in the development of the care skills of their employees
3. Introduction

This report was commissioned by Progress South Central and funded form the First Steps Fund. The overall purpose of the project and subsequent report were the establishment of robust jointly developed and delivered work based modules in the new Health and Social Care Foundation Degree at Brookes and to share this development with partners. 
The project was triggered by the awarding of additional students numbers from HEFCE via Progress South Central. This resulted in the planning and validation of a Foundation Degree in Health and Social Care. The planning for the foundation degree was undertaken collaboratively with local partners from health and social care. 
Engaging with the diverse range of health and social care providers was essential in developing the generic work-based modules applicable to all health and social care practitioners. This work has reinforced and strengthened existing links with health and social care providers and provided a framework for current and future partnerships.
The School of Health and Social Care has 11 pre-qualifying programmes based in health care and social work with contracts from three strategic health authorities. Therefore the School had a wide range of experience to build upon when working with local partners in particular in the continuing professional development (CPD) arena. However the development of work based learning modules for pre qualifying programmes was not as widespread as CPD and therefore this was a new venture for all parties.
4. Methodology

The Foundation Degree Development Group was established in December 2007 with membership from health and social care partners and the School. The Group met monthly from December 2007 until July 2008. See Appendix 1 for terms of reference of the group. 
The group planned the whole development of the Foundation Degree and part of their remit was the development and planning of the work based learning modules. A small team with members from the project group plus local partner staff was set up to develop the work based learning modules.
The main aims of the project were to ensure that there is:
· Jointly  developed curriculum for WBL modules

· Jointly developed  team skills for WBL in terms of  supervision and writing individual learning outcomes for students

· Production of guidance and  module information for supervisors

· Production of  guidance and  module information for students

· Close collaboration with local employers promoting cohesion between developing of the Fd and developing the H&SC workforce
· Development of highly flexible WBL approaches within an Fd framework that can be utilised by new and emerging Fd programmes.

The work based learning modules are therefore

· Jointly designed 

· easily understood by students and supervisors

· the process for writing  individual student learning outcomes has been  well integrated in the module outcomes and information

The team sought advice from a range of staff at Brookes and other similarly experienced academic institutions along with the local employers to gain the skills and knowledge required to develop and plan the modules. South East Education Confederation (SEEC) forums were attended also with knowledge being gained. 
5. Outcomes of the project
5.1 Programme design

The academic year at Oxford Brookes University is divided into two taught semesters, each having a 12 week block of teaching.  Students will attend 2 days a week taught modules at the School of Health and Social Care and the remaining 3 days a week will be available for employment in the students’ work place undertaking the Work Based Learning Modules.

The modules taught on campus consist of a mixture of lectures, seminars and skill lab work. Each module (including the WBL in semester 1 of year 1 and 2) is assessed at the end of the [taught content] time allocated to achieve the competencies.

The team designed 2 of the work based Learning modules to run in semester 1 of year 1 and semester 1 of year 2 and a further 2 modules to run in Semester 2 of year 1 and 2 and these will extend also into a third semester giving students time to complete the Portfolio that forms the assessment for the end of year 1 and 2 academic year. 

50% of the assessed components of the Foundation Degree will be via Work Based Learning. This will normally be in the students own work place. Students will be expected to have an appropriate Supervisor from their place of work; both student and Supervisor will be supported by the Work Based Learning Team. The Work Based Learning Team will be representative of the partnership of employers and HEI staff delivering the programme.

The working practice experience for these modules will be undertaken as part of the students’ normal working contractual hours. Each student will have a set of appropriate practice competencies to be demonstrated throughout the modules. Each module will afford the students the opportunity to develop a working personal and professional portfolio to be submitted at the end of the year for verification and grading as part of the programme assessment.

The ability to identify a specific pathway within the Foundation Degree in Health and Social Care is seen as the central tenant of the Work Based Learning Modules. The individualised competencies, identified by the student’s manager/employer will be written in terms of Skill, Knowledge and Attitude by the Work Based Learning Team. The achievement of these competencies will identify the names pathway the student is following. A bank of such competencies will emerge from this to be used, adapted and refined in future years for future students.

Students will not attend School taught sessions in semester 3 of each year but there may be locally organised seminars / tutorials attached to the WBL modules for them to go to.

Supervision from the care setting in the form of a Supervisor will be identified to support the students through the modules. In addition the team identified the need for development of a named Work Based Learning Team (WBL) to support students through their practice and academic assessment for the modules. 

The WBL Team will be representative of the partnership of employers and HEI delivering the programme. (See section below for further clarification of these roles)

The team have designed the modules so that each student will have a set of core practice competencies and locally identified competencies to be demonstrated throughout the modules. Each module will afford the student the opportunity to develop a working personal and professional portfolio to be submitted at the end of the year for verification and grading as part of the programme assessment.

The team designed the programme regulations to ensure that students are required to pass all Work Based Learning modules.  If a student fails to achieve a minimum mark of 40% (Pass) on a Work Based Learning module, they may be permitted to resit or retake the module. Students will be strongly advised, should they fail at first attempt to arrange a meeting with their WBL team, their employer and their personal tutor.

The team also brought the course in line with other programmes with practice modules which state that no practice / work based module may be failed more than once and a student may not fail more than one such module.  A Student who does so will normally be required to withdraw from the course.  Students who find themselves in such a situation are advised to refer to their contract of employment. 

The team wished also to ensure that students had a range of support mechanisms during the course and have designed, throughout the programme, opportunities to engage in tutorial groups facilitated by the work based learning Team. These tutorial groups will be associated with specific work based modules 

Whichever mechanism of tutorial support is provided, the groups will have the following functions:

· To facilitate the integration of the learning outcomes of specific modules and the overall programme aims

· To facilitate reflection and the integration of theory and practice

· To facilitate the development of academic skills

· To facilitate an understanding of professional identity and role

· To provide a focus for multi-professional learning

· To facilitate a sense of belonging to the Work Force, School and University

· To provide an opportunity for peer support.

The team have designed the programme so that the majority of the work based learning experience will take place in the students’ contracted place of employment. It is hoped, however, that they will take advantage of any opportunity that arises within the Work Based Learning experience to visit other areas of health or social care delivery that will extend their own understanding and skills relevant to their caring role.

5.2 Module design

There are four Work Based Learning (WBL) Modules in the Foundation Degree in Health and Social Care. There is one double module a semester each carrying 30 credits. This is 50% of the total credited learning to be achieved for completion of the Foundation Degree giving 60 level 4 credits and 60 level 5 credits.

Each module has an assessment strategy that will allow students to demonstrate the module outcomes in the form of written reflection on practice through the development of a personal and professional portfolio. Each module also gives the student the opportunity to provide evidence of achievement of specific competencies, agreed between the student, the employer and the Work Based Learning Team, that are relevant to their specific role in their individual place of work. 

The working practice experience for these modules will be undertaken as part of their normal working contractual hours 

The team identified the need for the student to have a Supervisor from their work place who will be there to facilitate their learning whilst they are undertaking the work based learning elements of the programme. 

The team also decided that the WBL modules needed a dedicated team of School and partner staff to support the students and supervisors. This WBL team is now formed and comprises partners of local employers and of the University (initially funded through the NHS SHA) and will oversee the students’ professional, personal and academic development through the work place.

5.3 Role of the Work Based Learning Supervisor

 It was agreed by the team that the following criteria be applied to this role

· Should be functioning within the student’s own or a nearby and similar area of care delivery 

· Is in a more senior position than the student but does not need to be their manager or  their direct senior. 

· The manager must approve the nominee as suitable for the supervising role.

· Will need to be aware of the role the student is performing now and the proposed development of the new role. 

·  Have facilitation skills to support the student in self directed learning and to give the student feedback on their progress.

They will have the following responsibilities:

To work in partnership with the WBL Team to support the student learning through the WBL modules – to do this they should agree to:

a) To be aware of the role the students is  performing and the expectations of the new role (eg. Assistant Practitioner / Senior Support Worker etc.) the student may be aiming for on completion of the course

b) To have a working understanding of the course aims and outcomes so they can guide the student through achievement of WBL competencies

c) To exchange  contact details with the student and agree dates for meetings

      through the module

d) To agree parameters of the relationship with the student for the duration of the course – facilitation of student learning, giving and receiving feedback both for the student progress and for their role performance

e) To ensure the module specific competencies are identified by the students’ employer by the end of week 2 of each module and that they have been given to the WBL team to write as Skill, Knowledge and Attitude by the beginning of week 3

f) To meet with the student formally at least three times during each WBL module (the final meeting to be with the student and your WBL team member) to discuss student progress and to look at any action plans the student may need to implement for competency achievement

g) To give  verbal and written constructive feedback on the students’ achievements and progress and to relay this to the WBL Team

h) To provide the WBL team with written comments on the students’ progress and achievements by the end of each module

5.4 The Work Based Learning Team:

The team in the development of the module identified that the Work Based Learning Team (WBL team) should be a dedicated team of both practitioners representing H&SC employers and members of the University course team who work in collaboration to ensure the WBL modules run effectively and efficiently and fulfil the aims and outcomes of the course.

It was decided that the students will be assigned a named member of the team who will oversee the students’ progress and be there to support the students and their supervisors through the modules. It was agreed that this would be arranged on a geographical basis so each WBL team member will cover several students within a locality.

Whoever the named WBL team member is, they will have the following responsibilities:

a) To be available to the student and their Supervisor for arranged meetings; a minimum of 2 with the student  each module and a third with the student and their Supervisor at the end of the module

b) To exchange contact details with the student and their Supervisor and to be available to  both as appropriate for further meetings

c) To receive the identified module specific competencies the students’ employer requires the student to meet for their specific role and to write them in the format of Skill, Knowledge and Attitude by the end of week 4 of each module. To ensure both the student and their supervisor have access to these additional competencies

d) To arrange module relevant seminars and workshops convenient to all their allocated students they are responsible for during the WBL experience and to inform the students of these

e) To receive feedback from the student’s  Supervisor as appropriate during the module and to act on any issues that arise from this feedback

f) To assess the students’ overall module achievements on a pass fail basis with the student and their Supervisor at the end of each module and to indicate in reasonable time if any extra time/effort is required to fulfil all the module requirements

5.5  Student responsibilities

It was agreed by the team that students: 

· Be responsible for maintaining records of all feedback they receive from their supervisor or WBL team. 

· Keep all appointments with any of the programme team, including their WBL supervisor. 

· Keep records of their achievements, competencies, and academic front sheet, personal and professional development. 

· Let the relevant people know if anything changes in either their personal circumstances that might affect their progress through the course or your employment. 

· Agree 
1. how they will learn, 
2. How they will achieve their individual module competencies 
3. How they will evidence this for assessment. 
4. To develop a Work Based Learning Portfolio through the four double WBL modules. 
When Students have developed the Portfolio for the individual module, it will be assessed by internal examiners from the Work Based Learning Team and awarded a mark. An External Examiner will also see the students’ evidence and monitor the assessment process. 

 5.6 The Personal and Professional Portfolio:

The team decided that creating and maintaining a personal and professional portfolio should be a fundamental requirement to the WBL modules. The two main elements are the aspect of personal development and the professional components of the students’ working practice. It is envisaged that it become a living document that demonstrates students’ development within their new role as a carer and as a person. By producing written evidence of this, the team identified that students can illustrate to the reader not just what they have learnt but also how they learnt it and how they are using that learning. It becomes a reflective narrative of development of professional behaviour and demonstrates competence in caring and life skills.

The team have designed  a handbook for each of the four WBL modules.( see appendix 4 for module 1) These contain a description of the specific learning outcomes for that particular module. These are based on the Sector Skills for Health and for Care. Students will be assessed for that module on the evidence they produce within their portfolio that they have achieved those learning outcomes. All students taking the Foundation Degree in Health and Social Care will be required to demonstrate achievement of these outcomes in order to pass the module.

In addition, there will be core practice competencies and employer identified competencies attached to the WBL modules that will need to be passed to be awarded an overall pass for the module. The practice competencies will be expressed in terms of skill (the active doing), knowledge (evidence of your understanding of the knowledge base underpinning the skill) and professional attitude (a demonstration of the students’ professional approach to  practice).

5.7 Example of a competency that has been developed by the team

Therapeutic Relationships:

Skill: Demonstrate Interpersonal Skills in developing and maintaining relationships with clients

Knowledge: Explore methods of developing and maintaining interpersonal relationships with clients. Discuss the boundaries of a professional / therapeutic relationship. Articulate the key Interpersonal Skills necessary for the above.

Attitude: Recognise the effect of one’s own values on interactions with clients

The individualised competencies, identified by their manager/employer, written in terms of Skill, Knowledge and Attitude will identify for them and future employers which particular pathway they may chose to follow. They will be expected to indicate how they aim to achieve these themselves in their Portfolio as part of their personal development. This must be completed for each WBL module by the end of week 3 of the semester the WBL module runs.

A bank of such competencies will emerge from this to be used, adapted and refined in future years for future students.

The accumulation of achievement of the Work Based Specific competencies will become the central indicator of the pathway the student may have chosen to take within the Foundation Degree for Health and Social Care, such as Long Term Conditions, Rehabilitation, Public Health and education, Care of the ageing or Child care. This list of possible pathways is not exhaustible and is expected to grow as employers and students identify roles and competences that are emerging in the dynamic development of caring roles nationally and locally.

Students will be supported in the creation and development of their portfolio by the Work Based Learning team from the start of the 2 year programme. The initial learning of new skills for their role will take place both in the classroom through the theory modules and the skill lab based modules. This will be extended through the students work based learning through a variety of ways depending on their working area and appropriate teaching support available.
Because of the individual nature of the students’ work, they will be supported to manage their own learning even when they might be essentially working alone. Much of what they will be doing to demonstrate new skills will be very familiar to them. In areas where students are learning new skills and experiencing new aspects of practice the student will supported by their Supervisor and their Work Based Learning Team member as well as the rest of the programme team. This will give them some freedom in the opportunity to choose where, how and when they will learn. 

In relation to both the specific area of practice, and your academic skills, students will have opportunities to identify their strengths and weaknesses and to address the latter through further learning and tutorial support. The evidence that they gather for assessment will reflect the writing and academic skills as part of their professional practice. 

The health and social care services are required to meet government objectives and to strive for quality improvement. This will inevitably lead to change and development. Aspects of practice may be subjected to scrutiny and new solutions sought. Opportunities may arise for the use of creativity and the development of new skills. Work-based learning allows creative activity to be formally supported by management and education, and to be validated through the award of academic credit. 

Successful completion of this module and the rest of the Foundation Degree will earn academic credit in its own right which is nationally recognised. It also provides an indication of achievement to the wider world of employers and others who may be concerned with the students’ competence or ability.

This year the introduction to the WBL modules took place in the Induction week before students started to attend classes. They had the opportunity to meet all the WBL team, ask questions, listen to other students’ queries and let the team know of their individual commitments that might have an impact on their attendance in practice. 

5.8 WBL modules Learning Outcomes

	Work Based Learning modules

	
	based on the proposed European Care Licence(now Certificate), Skills for Health and Skills for Care

	
	

	WBL 1
	Study Skills for WBL               

The Values of Health and Social Care                              Understand your role as a care worker                           Communicating positively                                           

Portfolio development

	
	

	WBL 2
	Promote  Life Quality for the Individuals you Support              Service Users Rights, equality and diversity                          Working with Risk                        

Portfolio development

	
	

	WBL 3
	Safety at Work                             

Recognise and Respond to Abuse and Neglect 

Dealing with complex and diverse needs                                     Portfolio development

	
	

	WBL 4
	Develop as a Care Worker  

Working with other professionals and organisations

Managing tasks and time

Legal and ethical issues in care                                                    Completion of Personal & Professional Portfolio 


5.9 Working with Other Health and Social Care Professionals
An important element of the students’ practice is to appreciate the way professions work together for the benefit of the client and to gain skills that are common to many professions involved in health and social care.  Where possible, students should take the opportunity to observe and participate in teamwork with other professionals.  This may, sometimes, include working alongside another professional to gain insight into their role and to further their understanding of the multi-professional nature of health and social care.

6.0 Assessment feedback from the first run of the WBL modules
The key comments from the external examiner (main report in Appendix 3)

Overall,

· the students are very content with their programme and are finding it challenging in a good way, they are finding in particular, that it is changing their practice. 
· Students could cite examples where there practice had changed and said they were thinking differently and managers would also support this view. 
· The programme was clearly empowering and as well as helping students to develop new skills affirmed skills that they already had. 
· The students enjoyed and found stimulating the involvement of individuals from a range of practice areas.  

In relation to the practice environment, 
· The main improvement would come from better definition of the role of the Assistant Practitioner (AP) more clarification as to how that was matched against roles and job descriptions. 
· In general however the generic competencies had translated into practice well and placement specific competencies were generally well integrated.

· The level of practice supervision was variable; some students had very active supervisors, whilst for others the supervision was distant and less involved. 
Support on the course

The support from tutors was better than good, 
Assessments 

· In general the level of reflection in the portfolio was poor

· It is important that the course team have a clear view of what they are looking for in terms of reflection at level 4. 
· The content (quality and quantity) of the WBL portfolios was variable
· Feedback, was generally good, and contained useful suggestions. 

· this programme is constructed well; and is clearly meeting the needs of practice and students. 
· The working relation between University staff and those of the NHS trusts and SHA is very good and the programme has all the hallmarks that it is going to be significant and successful.  

Main suggestions
· Subscription and concordance amongst supervisors to minimum standards and expectations. 
· reviewing the grading criteria such that clearly express the assets of assessments at a particular grade

· Address the issue of ‘deficit based grading’ for the portfolios. 
· Directing students to include material only if they are going to outline how it demonstrates their achievement of a competency.

· Consider the utility of an e-portfolio.

· More use of ‘example led’ may help students to fully comprehend what is being asked of them. 

7. Student evaluation of the first run of the module.

Evaluation of the module was available to the students on the Brookes Virtual for a set period of time in line with University policy.
Only 5 of the 23 students accessed and contributed to this particular evaluation which could be a reflection of the time of year and the amount of sickness at that time.

Their responses were generally consistent.
The module was considered to be thought provoking, set at an appropriate depth, well supported by the WBL team and relevant to their development.

Areas they saw as needing further consideration were guidance for reflective writing and consistency of support in the work place.

8. WBL team evaluation of the first run of the module

Successes

The decision to ensure that the students and supervisors should be supported by a Work Based Learning team has proved necessary and effective. The funding for the team, originally requested from Progress South Central, has been identified within the Widening Participation budget from NHS South Central SHA and it is requested that this funding continues.

The team comprises of senior clinicians from each of the partnership NHS Trusts and a lecturer from OBU, each of whom have extensive and varied clinical experience in health and social care settings. The NHS members of the team support the students within their own Trusts which has enabled them to liaise effectively during the first module with managers, supervisors and students.

The students have reported that they have recognised a change in their practice. This is a huge success in such a short period of time and indicates that the Fd will be the appropriate programme in the development of the Assistant Practitioner/senior support worker role.

9. Areas to develop

9.1 Supervisor Preparation 

The recruitment process was agreed in partnership with the employers and the University however the timing was not ideal as we were left with little time to prepare supervisors and managers prior to the course commencing. The recruitment of the next cohort has already commenced and we hope that this will provide us with additional time to prepare the supervisors and managers adequately.

9.2 Role development

There appears to be at times a lack of communication between the service leads and their vision of the developing AP role and the students and supervisors. This has left some students feeling that the competencies set by their workplace are confused and inappropriate. The team is currently working with the service leads and students to improve the communication between the parties and also ensure that the supporting health and social areas identify a clear role that the student is working towards. 

9.3 Work Based Learning Time
The concept of Work Based Learning and how to use this time effectively has been quite an obstacle for some of the supporting areas. One area has made the students supernumary and they have developed the most within their role. However, whilst this is probably the method with quickest return in terms of role development it is also costly. Other clinical areas are expecting the student to be in their old role throughout the WBL time and are not affording them the opportunity to develop into their new role. This has led to confusion amongst the students and managers and is clearly an aspect of the preparation that we need to address. The WBL team cannot dictate how the student is utilised within this time but can request that the managers identify learning opportunities and we can also coach the students in utilising every opportunity to learn and develop.
10.00 Recommendations 

Future development and refining of the delivery of the module are in hand. 
They are:
· Development of clearer, positive marking criteria to guide both students and markers
· Group tutorials throughout semester 2 to reinforce the strength of good reflective writing. This extra taught content will be incorporated into the first year Study Skills module in greater depth for future intakes
· Specific competencies will be written earlier in the semester allowing students more opportunity to achieve them and write about them. The bank of competencies is already taking shape and is being shared by all members of the WBL team when supporting managers in the development of the care skills of their employees
· Whilst all current students had a written statement of support by their managers as part of the application process, this is being improved for the next application cycle to give greater clarity and understanding to the managers about the purpose and process of the Foundation Degree in up-skilling their workforce.
11.  Conclusions

The partnership approach to this project ensured constructive substantial input from the full range of stakeholders and the outcomes highlight and confirm real and tangible practice education benefits. Areas for development identified by the programme team, students and the external examiner will largely be addressed in the short term and at programme level. 

Appendix 1:  
OXFORDSHIRE ASSISTANT PRACTIONER FOUNDATION PROGRAMME PROJECT GROUP

TERMS OF REFERENCE
1. TITLE

Oxfordshire Assistant Practitioner Foundation Degree Programme Project Group.

2. PURPOSE

The purpose of the Oxfordshire Assistant Practitioner Foundation Degree Programme Project Group is to:

· Identify the requirements of Oxfordshire health and social care economy in relation to the development and validation of an Assistant Practitioner Foundation Degree programme.

· Work in partnership with Oxford Brookes University and Oxfordshire NHS Trusts to plan the content and structure of a foundation programme and ensure that practitioners are fit for purpose upon completion of the programme.

· To agree a project plan to ensure that an Oxfordshire Assistant Practitioner Foundation Degree programme is validated by and commences in September 2008.

FUNCTIONS

The Oxfordshire Assistant Practitioner Foundation Degree Programme Project Group will carry out its purpose through the following functions:

3.1 Policy Development

· Identifying policy developments that are required within partnership organisations to promote the purpose of the Group.
· Facilitating the deployment of policies in relation to assistant practitioner foundation programmes through the Oxfordshire health and social care economy.
· Identifying and evaluating appropriate and effective mechanisms and communication networks to support the achievement of the purpose of the Group. 

· Ensuring effective consultation on assistant practitioner foundation degree programmes within partner organisations.

3.2 Contribution of group members.

· Members will establish a network of support for the purposes of the Group within NHS Trusts and partner organisations.

· Members will empowered by their organisations to make decisions on content and process .It is recognised that financial and funding decisions may require further sign off within organisations.

ORGANISATIONAL STRUCTURE

4.1 The Oxfordshire Assistant Practitioner Foundation Degree Programme Project Group will meet monthly on the 2 nd Tuesday of the month.

MEMBERSHIP

5.1 The following organisations will send at least one  representative to the Group:

Oxfordshire Primary Care Trust

Oxford Radcliffe Hospitals NHS Trust

Oxfordshire and Buckinghamshire Mental Health Partnership NHS Trust

Ridgeway Partnership 

Oxford Brookes University, School of Health and Social Care 


5.2  Membership includes:

Liz Westcott 
Director of Pre-qualifying Learning and Development School of Health and Social Care , Oxford Brookes University 

Margie Salussolia         
Course leader, School of Health and Social Care, 

Sam Donohue             
Oxfordshire Healthcare Apprenticeship Lead

John Campbell            
Associate Chief Nurse, Oxford Radcliffe Hospitals NHS Trust

Gareth Owens             
Corporate Professional Development Nurse 

Sue Byrne


Workforce Development Manager, Oxfordshire Primary Care Trust

Julian Hill 


Learning & Development Manager, OBMH

Peter Zaagman
Programme Lead, School of Health and Social Care, 
Mike Foster 
Deputy Director of Nursing , Oxfordshire and Buckinghamshire mental Health Trust 

5.3  Deputies are permitted but will be expected to have been made aware of the business of the Group prior to attending.

6.   ADMINISTRATION

6.1 Minutes will be circulated 10 working days post meeting.  Papers for the next meeting will be circulated 7 days in advance. Papers can only be tabled with the express permission of the chair prior to the commencement of the meeting.  

7.   REPORTING MECHANISMS

8.  REVIEW PROCESS

8.1 The membership and terms of reference will be reviewed annually.

Version 1.0 Feb 6, 2008. Author: John Campbell 

Modus operandi

The Group will meet initially monthly commencing in December 2007.

Quoracy will require a minimum a 2 University and 2 placement partner members 
Appendix 2
Funding request for writing and disseminating a report on the development of work based learning for the Foundation Degree in Health and Social Care

Information to the First Steps Fund, October 2008

The establishment of robust jointly developed and delivered work based modules is central to the new Health and Social Care Foundation Degree at Brookes. 

Engaging with the diverse range of health and social care providers poses a significant challenge to the programme team who are developing generic work-based modules applicable to all health and social care practitioners. 

This work has reinforced and strengthened existing links with health and social care providers and provided a framework for current and future partnerships. 

Main Aims

Work was undertaken with local partners to further develop work based learning modules for the Fd in Health and Social Care. This ensured that there have been 

· Jointly  developed curriculum for WBL modules

· Jointly developed  team skills for WBL in terms of  supervision and writing individual learning outcomes for students

· Production of guidance and  module information for supervisors

· Production of  guidance and  module information for students

The work based learning modules are therefore

· Jointly designed 

· easily understood by students and supervisors

· the process for writing  individual student learning outcomes has been  well integrated in the module outcomes and information

A report will be written which encompasses the above plus emphasises the benefits to Progress South Central partners of:

· Close collaboration with local employers

· Development of highly flexible WBL approaches within an Fd framework that can be utilised by new and emerging Fd programmes.

Internally the work will be shared cross School, Brookes and Progress South Central partners interested in WBL modules and assessment. 

Dissemination will be also through the BSLE Conference, Progress South Central conferences and Forums, Social Care networks and Health Authority networks.

Timescales

· November 2008 – February 2009 writing up of project
· Dissemination of work at events between February and June 2009.
Funding required:

Writing up:

Senior Lecturer from SHSC = 

£1000 = 4 days work

Oxfordshire Lead for assistant practitioner    £ 1000 = 4 days work

Project

Director



           £700 = 2 days work

Attendance time of project staff at 4 events

Senior Lecturer from SHSC = 

£1000 = 4 days work

Oxfordshire Lead assistant practitioner =      £ 1000 = 4 days work

Project 

Director



           £700 = 2 days work

Total costs 




£5,400

Liz Westcott, 14th October 2008
Director Pre Qualifying Learning and Development

School of Health and Social Care

Appendix 3

Foundation Degree Health and Social care External examiner report

Monday 19th January 2009

I visited the Faculty of Health and Social care on the 16th and 19th of January. I spoke to four students taking the programme, reviewed assessment work, looked at documentation, met with teaching staff (both University and practice based) and this being my first visit; I also had a tour of facilities.

The students are very content with their programme and are finding it challenging in a good way, they are finding in particular, that it is changing their practice. Students could cite examples where there practice had changed and said they were thinking differently. They consider that their managers would also support this view. The programme was clearly empowering and as well as helping students to develop new skills affirmed skills that they already had. The students enjoyed and found stimulating the involvement of individuals from a range of practice areas.  

In relation to the practice environment, the main improvement would come from better definition of the role of the Assistant Practitioner (AP) and therefore, with respect to the FD, more clarification as to how that was matched against roles and job descriptions. There were some, but relatively few, issues with how competencies were translated into practice; the students cited, for example, issues in relation to the flu vaccine. In general however the generic competencies had translated into practice well.

The level of practice supervision was variable; some students had very active supervisors, whilst for others the supervision was distant and less involved. Variable levels and quality of work place supervision will always be an issue with work based programmes. The team could, however, work on ensuring that they have subscription and concordance amongst supervisors to minimum standards and expectations. 

With respect to taught elements students, thought that the support from tutors was better than good, and cited examples in relation to support for assessments. Group work was most rewarding, large lectures in science were not helpful and the team is addressing this. In relation to the study skills modules some students felt that the course followed the set text too closely, however there was no consensus on this issue. There were general concerns over the lack of library facilities on site, some students found this problematic. 

Student Handbook


I found the student handbook contained good advice and direction as well as rules and regulation, however its presentation left it a rather turgid, off putting read and I did wonder ‘whose purpose it served’. I would suggest that the handbook is reviewed with the purpose of making it a more ‘user friendly’ document. 

Assessments 

I found the standards of the assessment to be equivalent to those of other institutions that I am familiar with; however, I did have difficulty in consistently placing my judgements in line with those of the markers (in general I was ± 5% although in some cases more) This discrepancy seems to stem from the grading criteria used by the faculty, which do not sufficiently define grade boundaries and in general adopt a deficit model. The team may want to consider reviewing these criteria such that clearly express the assets of assessments at a particular grade. This issue of ‘deficit based grading’ is particularly apparent when the criteria for a pass are viewed isolation as pass/fail decisions for the portfolios. 

In general the level of reflection in the portfolio was poor; this needs to be addressed. It is important that the course team have a clear view of what they are looking for in terms of reflection at level 4. I would opt for detailed description with explanation, but the team should come to their own consensus.  The position of the grade criteria in relation to the competencies needs to be reconciled. Some students seemed to achieve competencies (and passed) although did not satisfy the grading criteria (i.e. had no references). 

The content (quality and quantity) of the WBL portfolios was variable. I would recommend directing students to include material only if they are going to outline how it demonstrates their achievement of a competency. The team may want to consider the utility of an e-portfolio.

Feedback, was generally good, and contained useful suggestions. More use of ‘example led’ may help students to fully comprehend what is being asked of them. 

For some students, the extent of the feedback did not match the grade given. I found one example where, “This is a really good piece of writing” was written, but the grade given was just a ‘B+’. In addition, the student with lowest grade seems to receive the least amount of feedback. I feel the assessment for the study skills module was demanding and sufficient, but the team may want to review whether it can be adapted to cover more of the module LOs and better support the development of reflective skills needed for the portfolio.

In conclusion, I consider that this programme is constructed well; and is clearly meeting the needs of practice and students. The working relation between University staff and those of the NHS trusts and SHA is very good and the programme has all the hallmarks that it is going to be significant and successful.  I would like to thank Margie and her team for making my visit to the Faculty enjoyable and problem free.

Regards

Dr. Ian Scott
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7.  Marking Criteria:



1.1.1 Module Number:  U44501

1.1.2 Module title: Work Based Learning 1

2 INTRODUCTION – COURSE DESCRIPTION

A double Work Based Learning module that allows the student to negotiate the manner in which they will demonstrate completion of a set of appropriate learning outcomes, including their understanding of their role as a care worker. The student will commence the compilation of a personal and professional portfolio in this module

2.1.1 Relationship with Other Modules:

	2.1.2 Pre-requisites:
	None



	2.1.3 Co-requisites:
	None



	2.1.4 Recommended:
	N/A



	2.1.5 Restrictions:
	Only available to students registered on the Foundation Degree Health and Social Care

	2.1.6 Credit:

	30 CATS



	2.1.7 Level and Status:
	Level 4




3 MODULE TEACHING TEAM
3.1.1 Module Leader:

Name:
Margie Salussolia


Job Title:
Senior Lecturer, Course Leader

Office:

MRG/29

Phone:

01865 482577

Email: 

misalussolia@brookes.ac.uk
3.1.2 Teaching Team: 


	Name:
Sam Donohue


Job Title:
Clinical Teacher

Office:
            MRG/29

Phone:

01865 482649

Email:




	Name:
Claire Evans


Job Title:
Clinical Teacher

Office:
            MRG/29

Phone:
 
01865 482649

Email:



N

	Name:   Andrea Doherty

Job Title:         Clinical Teacher

Office:             MRG/29

Phone:            01865 482649

Email:
	Name:   Julie Philips

Job Title:         Lecturer

Office:            MRG/29

Phone:            01865 482576

Email:   


3.1.3 Module Administrator:


Name:

Tracey Barrett

Job Title:
Programme Administrator

Office:

MRG 48

Phone:

01865 488120

Email: 

tbarrett@brookes.ac.uk
3. GENERAL EDUCATIONAL AIMS

LEARNING OUTCOMES

On completion of this module, students will have had the opportunity to

3.1 Knowledge and Understanding

	Having completed this module successfully, students will be able to:
	Taught
	Practised
	Assessed

	i. Demonstrates a range of communication styles appropriate to their work place ………………….;

ii. Appreciate the multi-professional nature of health and social care delivery  ..……………………………..;

iii. Document the care given to clients  ……………..;


	T 

T

       T
	P 

P
	A 

       A


3.2  Professional Skills
	Having completed this module successfully, students will be able to:
	Taught
	Practised
	Assessed

	i.    Understanding core values that guide health and social care ……………………………………….;

ii.   Demonstrates elements of their own role as a care worker .………………………………………..;

iii.  Shows an awareness of how their role contributes to the care package of their clients ……………………..;

iv.  Uses effective communication in a range of settings..;
	T 

T 

      T


	P 

P 

       P
	A 

A 

       A

       A


    3.3 Transferable Skills

	Having completed this module successfully, students will be able to:
	Taught
	Practised
	Assessed

	Self Management
	
	
	

	An ability to clarify personal values.


	T
	P
	A

	An ability to set personal objectives.


	T
	P
	A

	An ability to manage time and tasks.


	T
	P
	A

	An ability to evaluate one's own performance.


	T
	P
	A

	Learning Skills
	
	
	

	An ability to learn both independently and co-operatively.
	
	P
	

	An ability to use library skills, to find and organise information.
	T
	P
	

	An ability to use of wide range of academic skills (research, discussion, review, etc).
	
	P
	

	An ability to identify and evaluate personal learning strategies.
	T
	P
	A

	Communication
	
	
	

	An ability to use appropriate language and form when writing and speaking.
	T
	P
	A

	An ability to present ideas to different audiences using appropriate media
	
	P
	

	An ability to listen actively.
	
	P
	

	An ability to persuade rationally.
	
	P
	

	Teamwork
	
	
	

	An ability to take responsibility and carry out agreed tasks.
	T
	P
	.A

	An ability to take initiative and lead others.


	T
	P
	

	An ability to operate in a range of supportive roles within teams.
	T
	P
	

	An ability to negotiate, asserting one’s own values and respecting others.
	T
	P
	A

	An ability to evaluate team performance.


	T
	P
	A

	Problem-Solving
	
	
	

	An ability to analyse


	T
	P
	A

	An ability to think laterally about a problem.


	
	P
	

	An ability to identify strategic options.


	
	P
	A

	An ability to evaluate the success of different strategies.
	
	P
	

	Information Technology
	
	
	

	An ability to use IT as a communication and learning tool.


	
	
	

	An ability to use IT to access and manage information.


	
	
	

	An ability to use IT to present ideas.


	
	
	

	An ability to use specialist software where relevant to the discipline.
	
	P
	


In addition you must successfully demonstrate all aspects of the following core module competencies as written in your Portfolio Document:

Evaluation of Care

Communication Skills

Professional communication and documentation

Planning and supporting client’s transition from one setting to another

And the specific competencies your employer has identified for you for this module (see your Portfolio sections 2 & 3)

TEACHING AND LEARNING EXPERIENCE

Students will have the opportunity to:

· Use knowledge and understanding of the underpinning theories of their care practice as appropriate. 

· Begin to develop a portfolio of achievements through supervised practice. Identify own learning needs and objectives.
3.2 Expected class contact:

	10 hours
	Seminars/workshops/tutorials

	290 hours
	Work experience and directed Study 

	
	


The work experience hours are an expression of the minimum expected for successful completion of all module competencies – 

3.3  TIMETABLE

	Week 


	title
	day
	time
	venue

	Week 1
	The role of the AP - explore the breadth of the role and the multiprofessional nature of health and social care 
	Monday
	10.00– 12.00
	Classroom

MR1/41

	Week 3
	Forms of communication
	Monday
	10.00.-12.00
	Classroom

MR1/41



	Week 7
	Extended skills and barriers to effective communication 
	Monday
	10.00-12.00
	Classroom

MR1/41


Action learning Sets

Each student will be allocated to be part of an Action Learning Set. 

The purpose of  the Action Learning Sets is to encourage the students to consider as a group their experiences, discuss rationale for actions and whether they could have been an alternative course of action.

Each action learning set will be facilitated by a member of the Work Based Learning team and the sets will meet twice in year 1, semester 1 for WBL module 1.

4 ASSESSMENT

4.1 Assessment Strategy:

Assessment: 100% Coursework 

Portfolio plus all nominated competencies for the module: 

The WBL level 4 first year marking criteria at the end of this handbook will be used for assessing the Portfolio.

You are advised to read the guidelines in your Portfolio (pp1-5 and 9-11) about presentation and structure of your submitted Portfolio for the end of each WBL module.

4.2 Assessment Dates: 

Your completed Portfolio for the module must be handed in by noon of the Monday of the first week after the new year  -  05.01.2009
A member of the Module Team using the grading criteria supplied with this handbook will assess and mark the Coursework.  Feedback on the coursework will be on the standard “Undergraduate Assignment Assessment Report Form” (in the appropriate colour) and a grading criteria matrix.  Students are advised to utilise coursework feedback in writing subsequent assignments and to discuss the development of their academic skills with their Personal Tutor.  

Please refer to Section 7 of this handbook for the Marking Criteria used for this module.

4.3 Late Hand-In of Coursework and Granting of Extensions:

There may occasionally be a genuine need for a student to request an extension to the hand-in deadline, due to illness or other mitigating circumstances.  Refer to the following document for guidance 

Link to document - 0524 3.10 Late hand in of coursework & extensions:

https://shsc-int.brookes.ac.uk/documents/view/15
Applications for an extension should be submitted in writing, complete the ASE1 form. 

Link to ASE1 form: https://shsc-int.brookes.ac.uk/documents/view/37 

The penalty for late submission is a maximum of 40% for an item, which achieves a pass grade, handed in late without an agreed extension.

4.4 Collection of Coursework:

Coursework can be collected from the Programme Administrator. For times of collection please check instructions on the door to the PAC office.

4.5 Moderation Approach

Moderation is a quality audit process that aims to ensure consistency and commitment by assessors across the range of student work submitted for assessment. Internal moderation is carried out by peer appraisal within a defined course/ programme team; external moderation is provided by external examiners approved by the University. This module will be moderated via Approach one. 

Link to Moderation Approach - QSH 16/2003 - Policy for the moderation of assessments.doc https://shsc-int.brookes.ac.uk/documents/view/487   

4.6 Review of and Appeals Against a Decision of an Examination Committee:

 A student may request that an assessment decision is reviewed, for details of the criteria against which you can request a review please visit the following web page:

Link to Academic Regulations http://owww.brookes.ac.uk/regulations/acadc213.htm 

4.7 The Student Complaint Procedure - what it is and how to use it:

The objective of Oxford Brookes University is to provide the highest quality services and facilities to all its students. We hope you will find that this is so throughout your time as a student. However, if there are areas of our provision which concern you or about which you wish to complain, these pages will tell you how to go about it.

Link to Student Complaint Procedure http://www.brookes.ac.uk/regulations/complaints/SCP_GN00_index.html! 

4.8 Supporting Students In The Production Of Course Work:

Academic staff offer a range of support for students in the production of assessed work. This may vary between different programmes and different modules depending on the nature of the assessment process.  Students are requested to 

· consult their handbook and members of the programme team to clarify the support available in each module and to access this support through taught sessions and tutorials as appropriate

· be actively involved in identifying the kind of support they require and the most appropriate timing

· be pro-active in using a combination of self-directed study, peer support and support from their programme team to meet their needs.

The teaching team will make clear both verbally and in writing the ways in which support is available for students producing assessed work (how often, when, who from and in what form). 

4.8.1 When providing feedback on ‘work in progress’ teaching staff will

· encourage students to engage in dialogue through the use of questions to develop skills in self-evaluation and reflection 

· ensure that feedback includes specific reference to the strengths of the work and areas where further work would lead to an improvement in the overall quality of the work and hence the mark awarded

· let students know if it seems likely that the work will fail to meet the requirements or is on the pass/fail borderline with specific indication of the areas which require attention 

· be constructive and specific in their comments

· give feedback at the appropriate time for students to be able to make effective use of it

· provide advice and comments on the work in relation to the marking criteria, not on the student as a person 

· focus primarily on the achievement of students, whilst also recognising the effort

· draw attention to areas like referencing or spelling with a number of specific examples but not by identifying each error

· wherever possible, respond to requests from students for feedback on specific aspects of the work.

4.8.2 When providing feedback on ‘work in progress’ teaching staff will 

· NOT be able to give them the same detailed consideration as they will for the final marked assessment i.e. they are unable to give a mark or grade

· NOT proof-read or edit a piece of work 

· NOT re-structure or rewrite sections of the work.  

(QSH 21/2004)

4.9 Guidelines For The Presentation of your Portfolio: 

You are advised to read the guidelines in your Portfolio (pp1-5 and 9-11) about presentation and structure of your submitted Portfolio for the end of each WBL module.

Remember to ensure all extra papers you have added are clearly marked withy our name and that they are presented in an order that aids the marker to assess the development of your practice.

You may want to include an index of contents to guide the reader through the portfolio’s development.

4.9.1 Referencing guidelines:

School of Health & Social Care guidelines are available via the following link: https://shsc-int.brookes.ac.uk/documents/view/110
Generic referencing guides located in the library please refer to the following web page: http://www.brookes.ac.uk/services/library/guideintro.html 

4.10 Library Skills Sessions: 

For more information about library services for School of Health and Social Care students please refer to the following web page:

http://www.brookes.ac.uk/services/library/health.html
4.10.1 Need to develop your library skills?

Visit the Library Skills Tutorial; available through WebCT, you need to self-register for this tutorial. https://webct.brookes.ac.uk/webct/public/show_courses.pl
For instruction on how to self register refer to the - How to 'Self-register' (.pdf) guide on the following page: 

http://www.brookes.ac.uk/mediaworkshop/brookesvirtual/support/index.html#howtoguides 

4.11 Upgrade Study Advice Service:

Upgrade is the university's study advice service for

· any student 

· on any course 

· at any stage 

Upgrade is the university's confidential study advice service for anyone who wants advice on statistics, maths or study skills - planning and writing essays, assignments and dissertations, research skills. 

For further information please refer to the following web page:

http://www.brookes.ac.uk/services/upgrade/  

4.12 Support for Dyslexic students:

Am I dyslexic? Or do I have another Specific Learning Difficulty? 

Have you noticed that you have difficulties with the following:


Producing written work of a similar standard to oral work 

Poor spelling, even with easy or common words 

Difficulties with comprehension or slow reading speed 

Difficulties with organisation, classification and categorisation 

Getting notes down in lectures; remembering what has been said and writing simultaneously 

Getting information down in the right order; for example, spelling or numbers 

Handwriting, especially when writing under pressure 

Finding the right words when writing and sometimes when speaking too 

Difficulties pronouncing certain words 

Poor concentration 

Poor co-ordination 

Difficulties with basic number concepts 



If you have struggled throughout your education in these areas, make an appointment with the Dyslexia/Specific Learning Difficulties service in Student Services for a screening test. Call 01865 484650. 

Visit the website http://www.brookes.ac.uk/student/services/dyslexiaspld/tutorsupport.htm  to see what other support is available. 

Alternatively you can informally contact your personal tutor or Lorraine Dixon, Dyslexia Lead, School of Health and Social Care for further advice and support. 

Phone: 01865 483860 ljdixon@brookes.ac.uk
4.13 Confidentiality and Anonymity standard:

Students will be expected at all times to respect client’s confidentiality within the context of work produced and client/family/carers anonymity maintained at all times. 

4.13.1 Maintaining Confidentiality and Anonymity 

Professional Codes of Conduct specify the need to maintain patient/client confidentiality and anonymity at all times.  It is extremely important that this is adhered to in all aspects of practice, including written assessment.  

The full standard is available via the following link:  QSH 27-1999 Confidentiality and Anonymity Standard.doc https://shsc-int.brookes.ac.uk/documents/view/489 

4.14 Cheating:

The University has strict rules to ensure that students' work for assessment is actually the result of their individual effort, skills and knowledge and has not been produced by means that will give an unfair advantage over other students.

Full details of the regulations together with a definition of Cheating are in the following link:

http://www.brookes.ac.uk/regulations/cheatingi00.htm!

Presentation on Plagiarism https://shsc-int.brookes.ac.uk/documents/view/101 

The School response to an increase in plagiarism and collusion. 

Unfortunately all universities have reported an increase in the number of cases of plagiarism submitted in student assignments. As students you will be as concerned as we are to preserve the quality of the Oxford Brookes award. As a result of this increase, from September 2006 the School will be using computer software to assist in the detection of plagiarism and collusion. 

This response is similar to those being taken across the whole Higher Education Sector.

Students suspected of breaking the University regulations regarding plagiarism and collusion (refer to section 2 Student Conduct Regulations and Disciplinary Procedure available via the following link: https://www.brookes.ac.uk/regulations/student_conduct.html!#conduct ) will be required to submit an electronic copy of their assignment and/or a copy of their draft notes (in the event of a handwritten assignment being submitted). 

Consequently you must keep a copy of the preparatory work you have done for assignments (electronic or hard copy) until an Examination Board has formally released the marks for those assignments.

Peter Bradley, Director of Academic Development and Quality - May 06
4.15 Indebtedness Statement:

Students are warned that the University reserves the right to consider a range of sanctions, which may include withholding certificates, if students are indebted to the University (or indirectly to the Units, Partners and associated libraries) in any way, for example, in owing course fees, accommodation fees, non-return of equipment or library books etc, (PLC06/08).

4.16 Inclusion and Diversity statement:

The School of Health & Social Care has a strong commitment to fostering a culture of inclusion and diversity in all of its activities. These include employment practices, student recruitment and support, curriculum development, teaching, assessment and research.  We are aware that as we develop professional excellence in health and social care that we are guided by the Department of Health White Paper Saving Lives: Our Healthier Nation (DH, 1999) which places a strong emphasis on reducing health inequalities. We take responsibility for supporting the realisation of this goal.  

We are determined to take a lead in educating health and social care professionals who understand the many different manifestations of discrimination and by starting to raise awareness of these fundamental and complex issues start to bring about change.

4.17 Module Evaluation:

Please complete the online module evaluation available within Brookes Virtual CE6. 


5 INDICATIVE READING

Adams R (Ed.) (2007) Foundations of Health and Social Care. Basingstoke : Palgrave Macmillan.

Brotherton G & Parker S (2008) Your Foundation in Health and Social Care. A Guide for Foundation Degree Students. London : Sage 

Conway N & Donohue S. (Eds) (2003) Core Themes for Care Assistants. Abingdon : Radcliffe Press

Cottrell S (2008) The Study Skills Handbook.3rd. edition  Basingstoke ; Palgrave

Fraser S & Matthews S (Eds) (2007) The Critical Practitioner in Social Work and Health Care. London : Sage

Gibbs, G. [1988]. Learning by doing: a guide to teaching and learning methods. Oxford: Further Education Unit, Oxford Brookes University.

King, T. [2001]. Projects: Reflective writing. Retrieved 8/11/04 from 

http://www.tech.port.ac.uk/staffweb/kingt/reflect.html
Moss B. (2007) Communication Skills for Health and Social Care. London : Sage

In partnership with








Work based Learning report February 2009.  

2

[image: image5.png]School of Health and Social Care



